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Rationale: 

 
Feedback is a central part of a teacher’s role and can be integral to progress and attainment. Previous research 
suggests that providing feedback is one of the most effective ways of improving students’ learning. EEF, Sutton Trust 
and Durham University – found that on average the provision of high-quality feedback led to an improvement of six 
additional months’ progress over the course of a year. 
 
This policy has been adapted and amended from a version which was reviewed by ‘The Feedback Working Party 
2023’ in order to consider staff voice and teacher workload.  
 
Key Principles: 
 

• To continually address misconceptions or to support student progress 

• To ensure that ‘Feedback’ is one of our Learning Foundations founded on The 6 Principles – ‘The Brixham Way’ 

• To support the development of literacy 

• To demonstrate our Values: High Expectations, Leadership, Character, Knowledge and Continuous 
Improvement 
 

 
Values The Brixham Way 

High Expectations Single and challenging Learning Goal demonstrates where learning is 
sequenced 
 
The presentation of work shows that worksheets are neatly stuck in books 
and students take pride in their work 
 

Continuous Improvement Dedicated Improvement and Reflection Time after each assessment 
 
Live Feedback to address misconceptions as they occur throughout a 
sequence of learning 

 
Formative Feedback is clear, specific and kind 
 

Knowledge Mastery and GCSE criteria Progress Sheets stuck in the front of books and 
demonstrates progression 
 
‘Do Now’ linked to memory retrieval  
 
‘Exit Ticket’ to demonstrate whether the learning goal has been achieved 
 
Feedback in all subjects support disciplinary literacy 
 

Leadership Formative Feedback is clear, specific and kind 
 
Self and Peer assessment  
 

Character Feedback supports all students, such as SEND with Learning Break stickers 
to indicate if there are any gaps in knowledge 
 
Feedback will have our SEND / PP and HPA students in mind and teachers 
will consciously check for misconceptions with Live Marking  
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Aim: 
 
‘The first fundamental principle of effective classroom feedback is that feedback should be more work for the 
recipient than the donor’                 Dylan Wiliam – Educationalist 
 

 
Here at Brixham College, we believe that that all students must respond to feedback given by the teacher if they are 
to make progress or to address misconceptions.  Therefore, whenever a teacher provides feedback with a red pen, 
there must be a response with a green pen by the student (The Green Pen of Growth)   
 
Reponses from the students must be meaningful and not superficial, such as ‘I must try harder next time…’ A Green 
Pen must highlight where a student is making progress or addressing their misconceptions.  
 
All of our feedback policy is underpinned by the ‘Thinking, Teaching and Learning’ walkthrough produced by Jay 
Davenport. 
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Stationery used: Tasks Undertaken 

Blue or black pen Learners work 

Red Pen Teacher feedback 

All students to be given a ‘The Green 
Pen of Growth’ 
 

 
 

Reponses to feedback  
Corrections 
Reponses to Live Marking 
DIRT Lessons 
Peer or self-assessment  

 
 
The Brixham Way Summary: 
 

 All Learning Goals to be underlined   
 

 All books have Mastery / GCSE Criteria Sheets stuck in the front of books 
 

 All books have a presentation and target sticker on the front 
 

 All ‘Do Nows’ to be underlined 
 

 All ‘Exit Tickets’ to be underlined 
 

 All subjects correct Literacy errors (especially Capital Letters) 
 

 All books are neatly presented 
 

 All student self/peer assessment and DIRT to be completed in green pen 
 

 All Red Pen responses must be followed by green pen improvements and reflections from the students 
 
 
Frequency of Feedback 
 
Subjects to follow the frequency timetable below to ensure that… 
 

• Teachers know how well each student is doing 

• Teachers can address misconceptions earlier 

• Teachers know whether the work is challenging 

• Teachers adapt their planning on the back of feedback given 
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Formative Assessment overview  

 
The purpose of formative assessment is to help students improve through informed and constructive feedback; to 
encourage students to produce high quality work and to let them know that their effort is valued; to teach students 
to recognise their strengths and acknowledge the areas which require development; and to remind students that it is 
fine to make mistakes and that learning from these will enable them to progress in their learning.  
 
Examples of formative assessment, in addition to that normally practised by the class teacher through stamped 
work, may include verbal feedback and response to questioning, including diagnostic questions; self or peer 
assessment where clear success criteria has been shared with students; written evaluation; content quizzes and 
whole class feedback. 
 
 
 
 
 

Feedback

Formative Feedback

Students across all year groups should have a 
least one formative assessment each half term 

using Progress Made and Next Steps.

The impact of feedback must be evident and 
written in green pen with a follow up DIRT time to 

addrsss misconceptions            

Formative feedback should not be given at the 
same time as a grade

Summative Feedback

Three times a year, students must be set a 
summative assessment assessing culmative 

knowledge and skills

For KS3 taking into account what students have 
learnt so far and assessed against Mastery: 

Emerging, Developing, Mastered and Ambitious

For KS4 and 5 taking into account GCSE exam 
board marking critiera and a           grade given 

DIRT time must be set aside to address 
misconception                 

 Term 1 Term 2 Term 3 Term 4 Term 5 Term 6 

Formative 
Feedback 
 

Next Steps / 
Progress Made 
 
DIRT 
 
Self/Peer 
Assessment/ 
Live Feedback 
 

Next Steps / 
Progress Made 
 
DIRT 
 
Self/Peer 
Assessment/ 
Live Feedback 
 
 
GCSE / 
Mastery Grade 

Next Steps / 
Progress Made 
 
DIRT 
 
Self/Peer 
Assessment/ 
Live Feedback 
 

Next Steps / 
Progress Made 
 
DIRT 
 
Self/Peer 
Assessment/ 
Live Feedback 
 
 
GCSE / 
Mastery Grade 

Next Steps / 
Progress Made 
 
DIRT 
 
Self/Peer 
Assessment/ 
Live Feedback 
 

Next Steps / 
Progress Made 
 
 
DIRT 
 
Self/Peer 
Assessment/ 
Live Feedback 
 
 
 
GCSE / Mastery 
Grade 
 

Summative 
Feedback 
 

 
KO / Low Stake 
Quiz (student 
led) 

 
KO / Low Stake 
Quiz (student 
led) 
 

 
KO / Low Stake 
Quiz (student 
led) 
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Summative assessment overview  

 
The purpose of summative assessment is to provide students, teachers and parents with an accurate picture of 
students’ current attainment and progress in a particular area. This enables teachers and leaders to assess gaps in 
student learning and address these through planning, teaching and additional interventions, where necessary.  
 
Examples of summative assessment may include, but are not limited to, the following: mini assessments; end of unit 
exams; mid-unit assessments; links to assessment grade criteria and retrieval of information.  
 
Teachers should ensure that students who require additional time or resources according to any additional need 
they may have been given it in each assessment they complete. Assessment will also be used diagnostically to 
contribute to the early and accurate identification of students’ special educational needs and any requirements for 
support and intervention. 
 
Guidance to Feedback 
 
1. To address misconceptions mid-way through a sequence of learning using ‘Live Marking’ 
2. To provide Formative Feedback linked to assessment criteria at the end of the sequence  
3. To provide students the opportunity to address misconceptions and make further improvements (DIRT) 
4. To peer and self-assessment 
5. To support literacy 

 
1. To address 
misconceptions  
mid-way through 
a sequence of 
learning  

 
All Teachers are to ‘Live Feedback’ every student in their class. 
 
This maybe more frequent with SEND/PP students 
 
Red Pen followed by a Green Pen 
 
 

2. To provide 
formative 
feedback linked 
to assessment 
criteria at the end 
of the sequence  

Every 6 weeks end of each Term 
 
Formative Feedback is specific information given to the student related to assessment criteria 
in order to move them on. Good feedback should… 

 

• be specific (e.g. “It was good because you...” rather than just “correct” or  ”You need 
to improve your complex sentences using subordinating clauses at the start” rather 
than “You need to improve your sentences” 

• compare what a student is doing right now with what they have done wrong before 
(e.g. “I can see you were focused on improving X as it is much better than last time’s 
Y...”) 

• provide specific guidance on how to improve and not just tell students when they are 
wrong 

• be clear and explain the meaning of Criteria Tick Sheets or Marking Codes with 
students  
 

This is good because you have secured full stop and capital letters 

You need to improve your sentences by adding subordinating clauses. Go back 
over what we did last lesson! 
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3. (DIRT) To 
provide students 
the opportunity 
to address 
misconceptions 
and make further 
improvements 
from the 
Formative 
Assessment  

 

 
No DIRT Lesson means no gap is closed: learning has not moved forwards. This means the 
time we have spent writing Formative Feedback is wasted time.  
 
Without giving up time for DIRT we are not picking up misconceptions, Closing this gap in 
learning needs to be prioritised before we move on.  
 
Teachers must therefore demonstrate their planned ‘DIRT Feedback Lesson’ using the six 
principles as guidance. 
 

• Challenge so that misconceptions are addressed 

• Explanation on how to improve is clear and differentiated 

• Practise time is provided in order to master the knowledge or skills  

• Questions ensure the misconceptions have been addressed in the lesson 

• Modelled examples of what good practice looks like 
 

4. To peer and 
self-assessment 
 

 
Self-Assessment can be used for Knowledge Quizzes or Low Stake Quizzes in order to provide 
instant feedback in the classroom. Peer feedback should be modelled as part of a culture of 
classroom critique which is kind, specific and helpful.  
 
Because students are not the experts, teachers will need to model what this may look like:  
 
Kind: I really liked the way you.. / It was especially good when you… 
 
Specific: In the first line / paragraph… 
 
Helpful (Linked to the success criteria): To improve your X   try  Y  

5. To support 
literacy 
 

Given the increasing focus on the quality of written communication (QWC) in all examinations 
with a written component, all teachers should provide feedback on literacy. 
 
General Literacy errors:.  
 

● CAPS : accurate use of capital letters (at the start of sentences and for ‘I’ and for Proper 
Nouns eg. Brixham; Jane; Oxfam) full stops etc. 

● \\  Paragraphs: students start a new paragraph for a change of topic, time, place, or 
speaker in a piece of extended writing. 

● SP  Spelling: mistakes in spelling subject-specific terminology and key words will be 
highlighted.   Ideally, students will be given time to correct the spellings themselves 
using the Green Pen 

● GR   Grammar: does the writing make sense?  Check that the tenses agree – 
 subject/verb eg. I was (not I were), They were (not They was).  Draw attention 
to incorrect word order.  Highlight slang expressions to encourage use of Standard 
English 
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Feedback and Teacher workload 
 
‘Live Feedback’ means not having to over mark books, however thinking about what we ask students to do before 
they submit a piece of work can also help.  
 

1. Do not accept substandard work. 
 

We need to create and maintain a culture of challenge and high expectations in our 
classrooms. It is therefore important to communicate to students that we will not accept 
“sloppy” work.  
 

2. Proof reading and editing (Leadership by the students). 

 
If we are going to be assessing a piece of written work, then it will be beneficial to give students time to proof-read 
and correct it. This will cut down on the number of literacy corrections we need to make and can also lead to better 
content being handed in. 
 

3. Triple Impact Marking. 

 
Triple impact marking could be self-assessment against success criteria, peer assessment 
against success criteria then finally teacher assessment against success criteria. 
 

4. Pupils use a “pre-flight checklist” when completing their work. 

 
For example, in an Art, students are given seven criteria for a successful portrait of a face. The success criteria were 
numbered and simply ticked if met or crossed if requiring further 
attention  

 
Seminar Study Feedback 
 
Tutors check for completion of Seminar Study and reward or sanction as required. 
 

Checking for completion  
 

 

Each morning Tutors check for completion which is in line with 
our Seminar Study process.  
 
Once checked, Tutors must use the ‘Progress Made’ stamp.  

Knowledge Organisers should be referred to and used regularly in lessons by class teachers.  
 

 
Work Sampling 
 
Departments are responsible for checking the quality of feedback in line with our College Quality Assurance.   Books 
are sampled by leaders for two reasons. The first is for Leaders to ensure feedback meets college and faculty 
expectations. Secondly to monitor sequencing of lessons, challenge and impact of feedback. This element of the 
book sample will be completed by Leaders and designed to identify strengths and areas of development. Additional 
learning conversations are conducted at Department level with groups of students and findings will be shared.  
 
Periodically, Leaders will conduct a ‘Deep Dive’ activity to gather evidence to review a particular aspect of provision. 
For example, looking at the quality of feedback in DIRT lessons.   The focus of any deep dive will be shared to inform 
CPD.  
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Examples of Feedback 

Maths English 

 
 

Science Geography 

 

 
History MFL 
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Sociology Travel and Tourism 

 

 

Art Design & Technology 

 
 
 

 

P+E Music 
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Food Sport 
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